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(To be completed by the candidate)

Course:

Organize your portfolio around these column headings and include sample materials that support what you state in this chart 
(e.g. syllabus, assignments, exams, prompts, sample student work, in-class materials, activities).

Learning Outcomes
What are the course 
learning outcomes? If 
applicable, how do they 
connect to program 
outcomes? 

Assessment
How do you verify that 
the learning outcome 
has been met?

Learning Activity
What do students do 
before, during, or after 
a class that leads them 
toward achieving a 
learning outcome?

Teaching Activity
What do you do before, 
during, or after a class 
to promote student 
learning?

Continuous 
Improvement
What have you done 
to improve this course 
and to improve your 
teaching more generally?

Adapted from Taylor Halverson, “Course Design & Alignment Table” (2017). 

Rank & Status
Teaching Portfolio Cover Sheet 
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Peer Review of Teaching
(for rank and status files and formative review)

Use the following questions to guide your written evaluation of the candidate’s teaching (for each category, questions a and b 
are for the summative report, while questions c are to be used exclusively for formative reviews and should not be included in 
promotion files):

1. Learning outcomes

a. Are course expectations, outcomes, and procedures clearly communicated to students? How?
b. Are the outcomes appropriate to the course level? How do they articulate with program learning outcomes?
c. How could course expectations, outcomes, and procedures be more effectively communicated?

What could be done to better link course learning outcomes with program learning outcomes?

2. Assessment, student learning, and teaching activities

a. How is student learning measured? Is the assessment effective? Do students achieve stated learning outcomes at acceptable 
levels?

b. How do materials and activities lead students toward course learning outcomes?
c. How could assessment be improved? How might learning activities be improved or reorganized? What could be changed 

our added to more effectively help students achieve learning outcomes? How might the course design be revised to better 
promote student learning?

3. Quality of the learning environment

a. How would you characterize the interaction between teacher and students both inside and outside the classroom?
b. Describe the learning environment and explain whether or not it is conducive to inspiring learning and to the Aims of a 

BYU education.
c. How could teacher-student interaction be improved? What might make the learning environment more conducive to 

learning and meeting the Aims (physical space, instructor-student interaction, giving and receiving feedback, etc.)?

4. Continuous improvement of teaching.

a. What does the faculty member do to measure their own effectiveness as an instructor and to understand how they might 
improve?

b. What has the faculty member done to improve as a teacher? How have the instructor’s teaching and courses evolved?
c. What else could the faculty member do to improve (e.g. attend teaching seminars or workshops, read certain books or 

articles on teaching, team-teach with an effective and experienced instructor, incorporate mid-course evaluations, conduct 
research on teaching strategies)?
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The following report was compiled by a university task force with members from across campus (submitted 2019) and 
provides background for our college’s “peer review of teaching” template and “teacher portfolio cover sheet.”

Evaluation of Teaching Effectiveness: 
The Teaching Portfolio and Peer Review for Formative and Summative Evaluation

Background

The last 25 years has seen increased emphasis on the quality of teaching in higher education.  This emphasis has been fueled both 
internally, as institutions have strived to provide the best education for their students, and externally, as stakeholders including 
government, accrediting organizations, and other constituencies, have wielded their power to influence universities to be more 
accountable for the education they deliver. 

As a result of this growing emphasis, efforts to demonstrate and measure teaching effectiveness have of necessity increased.  Despite 
this, there has been surprisingly slow change in the methods used to evaluate teaching, with most institutions still relying largely on 
student ratings.  (Berk, 2018).  The reasons for this are the simplicity and quantified nature of these evaluations, and in contrast the 
relative difficulty – in terms of workload and reliability - of implementing other proposed tools.

Yet, the literature is replete with studies that demonstrate the insufficiency of student ratings in the evaluation of teaching and 
learning (Berk, 2005; Hoyt & Pallett, 1999).  There are also many studies that seek to define “Great Teaching,” (for example, Coe 
et al., 2014) and the essential components of such teaching.  Uniformly, it is agreed that great teaching is defined by great learning 
and the associated attributes of learners who scale the pyramid of Bloom’s Taxonomy.  Then the challenge comes to identifying and 
measuring the contribution of the components of the whole student experience leading to this learning.  

A fairly consistent list of essential components of effective teaching has emerged from these studies.  Coe et al. list the following 
components: (1) Content Knowledge, (2) Quality of Instruction, (3) Classroom Climate, (4) Classroom Management, (5) Teacher 
Beliefs (about teaching and learning), and (6) Professional Behaviors (e.g., professional development).  

The question then becomes, what tools or systems will facilitate the evaluation of these individual components and of teaching in 
general. In general terms, the two somewhat obvious approaches are faculty member self-evaluation and peer review (Chism, 2007; 
Hoyt & Pallett, 1999). These approaches, in a broad variety of incarnations and combinations, are accepted as the core elements of 
effective evaluation of teaching.  Peer review, the evaluation of teaching by peers, is generally, but not exclusively, used as a summative 
tool for rank and tenure decisions.  Self-evaluation includes a variety of self-directed efforts to improve and document teaching and 
learning, and is formative in nature.  

A growing trend in higher education is the recommendation that a combination of self-evaluation and peer review is needed to 
provide comprehensive and reliable evaluation of teaching. In fact, the best and most powerful benefits of focusing on effective 
teaching are synergistically reaped when the principles and processes of formative self-evaluation are coupled with the perspective and 
objectivity of peer evaluation.  
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The Teaching Portfolio

Excellent teaching is a central pursuit of BYU. However, assessing and evaluating the quality of teaching are monumental tasks. 
Because no external or peer evaluator could, with reasonable effort, accumulate the breadth and depth of information necessary 
to make a substantive case from which to judge another individual’s quality of teaching, the burden of proof should remain with 
the faculty member.  Burden of proof means that the faculty member accumulates and presents the evidence of the quality of their 
teaching.  The Teaching Portfolio is where this evidence is compiled.  

The Teaching Portfolio, broad in scope and in time, provides a flexible framework for collecting, organizing, and evaluating evidences 
of effective teaching. It can therefore be a powerful tool for guiding deliberate and systematic efforts to improve teaching.

Conscientious faculty members apply a scholarly approach to course improvement—planning, gathering, and evaluating evidence 
around specific elements of their courses and using that evidence to determine needs and plan improvements. Peer review, when used 
frequently and broadly, can be a potent component in the self-evaluation processes of this formative model. Peer review can consider 
any and all aspects of teaching, from learning outcomes to classroom interactions.  This brings new and different perspectives, 
enlarging and corroborating evidences, recommendations for improvements, and verification of results.  Peer review, in the formative 
process, informs and enhances self-evaluation and therby facilitates deliberate improvement of teaching.  

There are many tools for gathering evidence of teaching effectiveness including student evaluations, evaluation of course activities, 
direct assessments of the attainment of learning outcomes, and classroom observation. This multifaceted evidence is then organized 
in the portfolio to paint a clear and revealing picture of the learning environment and its effectiveness. The organization in the 
portfolio facilitates interpretation and analysis of the evidences and helps to guide improvement efforts. Peer review, itself a specific 
tool for evidence gathering, can also be useful in the analysis of the evidence and in providing recommendations for improvement 
efforts.  This feedback can be added to the portfolio and thus provide additional and deeper evidences of good teaching.  The 
Teaching Portfolio can thus be a faithful, expanding record of teaching efforts, and can focus and accelerate efforts to improve. 

Summative Review

At any point in time, the Teaching Portfolio, with its wealth of evidence and self- and peer-evaluation, can be the basis for substantive 
summative evaluation. A well-documented portfolio will facilitate an evaluation that is credible, valid, and reliable and can be a rich 
resource for substantive summative evaluation.   

Credibility requires sufficient evidence to support conclusions about the teaching, and therefore necessitates that there be multiple, 
corroborating sources of evidence. Validity, measuring what we intend to measure, requires some consensus about what constitutes 
good teaching, and what constitutes a sound measure of effective teaching. Thus, in addition to student ratings, the achievement of 
learning outcomes and the quality of the learning environment need to be considered. Reliability is demonstrated when different 
reviewers arrive at substantially similar conclusions.

Effective appraisal of teaching considers the effectiveness of the whole of the teaching environment, and includes evaluation of the 
attainment of student learning outcomes, effectiveness of practices and activities in and out of the classroom, and appropriateness of 
course content and materials.  In addition, it considers the engagement of the faculty member in their own processes of continuous 
improvement.  Peer evaluation can provide essential perspective on all of these aspects of the learning environment.
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Portfolio Organization

High-quality evaluation of teaching should consider all of the following aspects of teaching, and this list is anticipated to be the 
scaffolding within the Teaching Portfolio. 

1. Learning Outcomes

a. Are the outcomes appropriate to the course and do they emphasize high levels of learning?
b. How well are students achieving the outcomes?
c. Are good processes used for the assessment of learning and for feedback of assessment data for continuous improvement?

2. Effectiveness of Course Content and Associated Materials.

a. Is the course content appropriate in terms of level and coverage? 
b. Are materials and activities effective means of achieving outcomes (texts, notes, activities including homework, quizzes, 

exams, labs, performances, presentations, etc.)?
c. Are course expectations and procedures transparent and available to students?

3. Quality of the Learning Environment

a. In the classroom (lab, studio, etc.), does the faculty member create an effective environment for learning?
b. Is the interaction between teacher and students and among students positive and empowering?
c. Is the learning environment conducive to inspiring learning and to the Aims of a BYU education?

4. Engagement of the Faculty Member in Efforts and Processes of Continuous Improvement of Their Teaching.

a. Does the faculty member use processes to measure effectiveness and seek means of improvement in their own teaching?
b. Is the faculty member a student of best practices?  Do they participate in activities (seminars, courses, study of the 

pedagogy literature) that help them to learn and develop as a teacher?
c. Are efforts being made by the faculty member to implement better practices and is there evidence of impact?

These principles will be broadly applicable, and the portfolio framework can be sufficiently flexible and customizable to be useful 
to all university disciplines.  Questions of portfolio format and of preferred tools used for evidence gathering are best answered at 
the college and program level. However, whatever program-specific form the portfolio assumes, it will retain its value as a rich and 
detailed record of teaching effectiveness. 

Conclusion

As the university community adopts and fine-tunes the Teaching Portfolio process, with substantive formative peer review, it will 
prove to be a powerful means to deliberately improve our teaching.  It will also be the basis for conducting substantive and objective 
summative reviews.  
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